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Professional Goals Checklist:    /10% 

1)   I have chosen a format/template that works well for me to set professional goals and 
articulate the steps required to achieve those goals.       /1% 

Ans: I have chosen Microsoft Word (and converted it into a PDF file) as it is very 
user-friendly. The PDF file preserves my desired formatting, especially when I 
have to submit and share the file with my professor and colleagues.  

2)   You have clearly identified the aspect of your practice that you would like to set a goal to 
improve/change/enhance.                               /1% 

Ans: I had recently finished reading the book, Sugar Falls: A Residential School Story, 
as part of my personal efforts to learn more about the FNMI culture, particularly 
because I am currently tutoring two students who are from this community. I have 
always been very cognizant about how important teaching strategies such as 
Storytelling is, and how powerful this strategy can be for communication both 
from the teacher, as well as the student. I would also like my colleagues to provide 
their feedback on my thoughts regarding the use of Storytelling to particularly 
inform ourselves about the traditions and struggles of the FNMI community. It is 
a continuously evolving process, but one that is essential for us educators to 
acknowledge and appreciate, and subsequently share these feelings with students, 
especially in the early years.    

3)   You have explained why this particular aspect of your practice is important to you? How 
it impacts the teaching/learning process in your current teaching or past practice (or future 
teaching if you are new to the profession).                   /3% 

Ans: As a visible minority myself, I can relate to a lot of the struggles of many 
survivors. Also, the refugee crisis around the world and strategies Canada has 
taken particularly, give arise to burning questions, diverse opinions and debates. 
It is very important that our students are exposed to varied thoughts, so that they 
can make informed decisions and articulate the reasoning behind it. The future of 
Canada (in this case) depends on our current and future generations being able to 
respect and learn from the past, and making smart and ethical decisions for the 
future.  

4)   You have started a list of the kinds (topics) of readings/websites etc. you think you might 
have to find in order to learn about this particular aspect of practice. (At this point, 3-5 
ideas are plenty)   /1%       

Ans: I have compiled a list of websites and further readings, museums etc. where 
one can find authentic and verified primary and secondary sources for more 
information. It is important for us to learn as much as possible, especially from 
first hand accounts of survivors. This is also one of the primary reasons I chose the 
(graphic) text Sugar Falls.  
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5)   You have articulated the kinds of actions you might have to take in your classroom to find 
out more information about this topic from your students (or what aspects of your previous 
practice you might have to reflect on to inform your thinking about this topic based on 
student performance or everyday behaviours/actions).   /3% 

Ans: In my experience, it is important to not be, “the sage on stage” and ‘preach’ 
to my students. In order to inspire them to be life-long learners, it is more practical 
for me to approach topics like this in effective strategies such as Storytelling. This 
way, students have the opportunity to be the narrator, enact in activities such as 
Readers’ Theatre, letter writing etc. in order to fully immerse themselves into the 
topic. I can vouch for this especially because I myself became more interested in 
this topic after listening to first-hand accounts of Elders and community members 
at university [UFT].  

6)   You have described how/when/why you could share this with other colleagues both in your 
current school and beyond.                              /1% 

Ans: One can start by making small but significant changes, such as 
acknowledging the land where one works/lives, similar to the way Queen’s 
University does. There is always trips to Museums, book talks, lectures by Elders, 
FNMI culture awareness week etc. Teachers can also work with colleagues and 
administration to discuss strategies that can be implemented in the short range 
and long range planning of the school/university/college etc. Also, student lead-
initiatives, ideas and suggestions are the best way to inspire interest and a desire 
to be a life-long learner. It is also important to incorporate FNMI texts written by 
community members and inhabitants of Reserves etc. (displaying authentic 
accounts, approved by the FNMI literary community) into pedagogy, as and 
where appropriate.  

I have also included a list of references that I have used in my work, where other 
can read further.  
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Chosen Text Title: Sugar Falls, A Residential School Story. 
 
Genre: A graphic novel based on a true story. 
 
Audience: appropriate for children in grade 
 7-8 due to mature subject matter in narrative and illustrations. 
 
Synopsis: Sugar Falls is a graphic novel which details the story of 
Betsy Ross, an Elder from the Cross Lake First Nation community. 
Betsy is requested to share her experience of attending Residential 
School, by her granddaughter April. April requests her Kokum’s 
(grandma) help because her friend Daniel needs to interview a 
Residential School survivor for a school project.  Daniel is initially 
reluctant to do the assignment as he does nor know any survivors. 
His friend, April however is First Nations, so he asks her for help. 
April requests her Kokum to share the latter’s story with Daniel. 
After Kokum shares her story of Residential School, both April 
and Daniel go through a myriad of emotions, such as horror, 
disgust, regret and remorse. At the end of the story, Daniel 
realizes the honor he has to be able to share Kokum’s story with 
others, to raise awareness and move forward with understanding 
and healing for the FNMI community. 
 
 
 
 
 
 
 
Recommendation: 
I would definitely recommend that this book be read by young adults and adults, so that 
the trials and tribulations of Residential Schools is not ignored and eventually forgotten 
by current and future generations.  
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Chosen concept: Storytelling. 
Storytelling is an intrinsic part of the FNMI community. It is the way the 

community Elders share past knowledge of triumphs and tribulations, knowledge and 
anecdotes of family members and ancestors. They recognize the power Storytelling has 
on impressionable children and (young) adults, who will grow and (hopefully) follow in 
a similar path to teach their own young ones. With the FNMI community, those who hold 
the eagle feather have the power to represent and narrate the story, as is especially 
evident in the chosen sample graphic novel, Sugar Falls. 
 
Storytelling: the importance in the FNMI community and relevance to the chosen text: 
 
 The FNMI community in Canada has suffered abuse, indignity, loss of land, home 
and family members, as well as continuous marginalization in varying degrees. Sugar 
Falls examines the experience of Betsy Ross, a Residential School survivor.  There is 
almost always a perplexity in seeing the terms “school” and “survivor” in the same 
sentence; yet the words capture very little of the horrors and abuse the FNMI children 
faced, as they faced a terrible choice; choosing successful assimilation into mainstream 
Euro-Canadian identity by downplaying or completely disowning their heritage, or 
connecting with their own ethos and facing a dismal and disillusioned future with little 
to no prospects for advancements and opportunities.   

Storytelling: representation Sugar Falls and connection to pedagogical research: 

As is evident from the survivor accounts, the institutionalized racism against the 
Indigenous community was indoctrinated into the Canadian school system. Verna St. 
Dennis argues that, “…what happens to Aboriginal teachers in Canadian public schools 
as they attempt to include Aboriginal content and perspectives is a microcosm of what 
happens at the political and national levels in regard to Aboriginal peoples’ claims to land 
and sovereignty in Canada.”1 Even today with Ontario’s approach to multiculturalism, 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  St. Dennis, V. (2011, August 30). Silencing Aboriginal Curricular Content and Perspectives Through Multiculturalism: “There Are Other 
Children Here”. Pg. 306-307. 	  
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Indigenous curriculum and school of thought is muted, or completely silenced by stating 
that there are “other children here.” 

 Storytelling is one of the primary authentic ways where generations of FNMI and 
non-FNMI can be exposed to the culture and knowledge so often lost in the chaos of 
everyday life. Authors Baldasaro, Maldonado and Baltes conclude through an extensive 
phenomenological study that, “Where truth is suppressed, story is an instrument of 
epiphany and develops metaphorical understanding… Findings indicated [that] story 

strengthens content retention and language acquisition.2” The beauty of Storytelling is that 

it does not discriminate in age, gender, social status, experience or setting; anyone with a 
story to tell can transform into the narrator for their audience.  
 
Storytelling: Lessons learned and next steps: 
 

a). The “Truth and Reconciliation Commission” was setup by the parties of the 
Indian Residential Schools Settlement Agreement to document the impact and history of 
Residential Schools.  

 
b). The Government of Canada is targeting provincial curriculum documents in 

order to devise ways to include more strategies where FNMI culture, community and 
past information is researched and learned by students at grade appropriate levels.  

 
c). Sugar Falls outlines the physical, emotional and psychological scarring Betsy 

endured, yet she remains strong, especially as she draws strength from traditional 
knowledge (inner strength) and feeling responsible to educate and share her experience 
with others through Storytelling (which is both traditional and captivating for her 
audience). 
 
          d). Injustice faced by the FNMI community continues today, perhaps not to the 
extent as the past; but ignorance, lack of funding, resources and job opportunities still 
plague many Reserves and their inhabitants. Educating ourselves and future generations 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2	  Baldasaro, M., Maldonado, N., & Baltes, B. (2014). Storytelling to Teach Cultural Awareness: The Right 
Story at the Right Time.	  
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to not just be passive listeners but to contribute, share and help in meaningful ways is 
key to moving forward with healing. 
 
Storytelling: how and where to gather more information.  

1.   Independent Research 
2.   Consult educators and experts in the field 
3.   Look into library and CBC archives 
4.   Museums (local) 
5.   Any organizations developed by FNMI community (ex-Truth and Reconciliation 

Committee).  
6.   Elders (first hand or authentic accounts/retelling of experiences)  
7.   First Nations, Métis and Inuit Education Association of Ontario: Home 

www.fnmieao.com/Aboriginal 
8.   First Nations, Métis and Inuit (FNMI) – Musée Héritage Museum 
9.   Royal Ontario Museum (Daphne Cockwell gallery of First Peoples). 
10.  www.cbcnews.ca/Aboriginal 
11.  University of Lethbridge (FNMI) 
12.  The Aboriginal Education Advisory Committee (AEAC) 

 
 
 In conclusion, the chosen graphic novel, Sugar Falls vividly depicts not only the 
harsh realities of abuse and neglect faced by the survivors, particularly Betsy Ross, but 
also how Storytelling helps the latter move forward in life through raising awareness and 
healing. In order to understand why Storytelling is so important, especially in relation to 
the FNMI community, one conducts research into external studies and expert 
commentaries, along with learning from shared stories by Elders such as Betsy Ross. In 
Sugar Falls itself, Betsy communicates her story to Daniel and April in ceremonial wear, 
along with holding the symbolic eagle feather; she further discloses her decision to wear 
bright clothing as a way to remember how Residential Schools did not allow her to wear 
bright colors and traditional clothing. In essence, Storytelling is a powerful method to not 
only listen to stories, but also learn about the FNMI culture and community. Sitting 
together in a circle, listening with rapt attention and delight; the image is almost a 
universal representation of the FNMI community. I chose Storytelling because narrating 
stories helps survivors move forward in life, especially by raising awareness and self-
healing. The inter-generational transmission through the art of Storytelling is essential for 
the transferring of moral and ethical values and cultural norms, language and traditions, 
particularly in the FNMI community. 
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For further action and understanding:  
1. Read and research into the First Nations, Métis and Inuit Education Association of 
Ontario: Home   www.fnmieao.com/Aboriginal 
2. Visit the First Nations, Métis and Inuit (FNMI) – Musée Héritage Museum to look at 
artifacts and educate ourselves.  
 

I have come across the term, “Dramatically Diverse,” which I find to be especially 
apt in reflecting today’s classrooms. I am currently looking into the Education Acts 
passed within the last 50 years, specifically in Ontario. I want to explore how student- 
teacher relationships and teacher preparation and quality are reflective of a teachers’ sense 
of efficacy. I also am very interested in the concept of a differentiated instructor and how 
diversity is seen as a source of strength to build student confidence, instead of 
accommodating learning differences only. I am looking forward to gaining a better 
understanding of Education, studying older and updated research studies and their 
difference(s), and the overall theories of teaching and subsequent support of student 
learning. 

One question I plan to investigate more about:  
1. How can Storytelling be implemented at the junior, intermediate and senior levels with 
FNMI books, so that students are aware of problems the First Peoples still struggle with 
and are hopefully inspired to raise awareness? 
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